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Abstract 
ICT integration into teaching and training context is one of the pivotal trends of modernization of Higher Education System in Russian Federation. Nowadays language teachers today need to be not only computer literate but to have professional confidence to use ICT technologies and resources adequately and methodologically correctly. 
It is obvious that any ICT professional development course has to: be based on international and national framework and standards of ICT competence structure and the new National Curriculum of Higher Education introduced recently; be in the hands of subject specialists rather than ICT specialists otherwise the training would be too generic, too technical, and would not take into account FLT (Foreign Language Teaching) specializations; be practically oriented; help teachers create their own social networking system or virtual teaching environment (LMS, blogs, podcasts, bookmarking services, etc.); provide professional interaction and support to teachers who have taken this course, to help them continually improve the skills acquired, and learn new ones, as life-long learning.
This presentation is oriented to analyze the results of a research review on standards and structure of ICT competence of language teachers designed by both Russian and foreign recognized bodies and specialists as well as the ways of estimation of ICT competence. Before embarking on designing and delivering any training ICT course it is necessary to give a very comprehensive overview of the theoretical principles and methodology and to single out the levels of ICT Competence in FLT.
The presenter shares strategies and experience that she, as a tutor and as an author, uses in an online professional development course "ICT Integration into Language Classroom" which is taught at a large Russian University for teachers who would like to acquire the necessary knowledge and IT skills to effectively blend ICT with their traditional face-to-face courses, to build critical awareness of both online resources and educational software, to learn how to use Web 2.0 tools, to develop an awareness of how to continue their own professional development in this area, etc. 
The course which is run online in Moodle is structured around weekly deadlines, trainees are in constant contact with the course colleagues and tutors. It consists of 10 modules, is delivered entirely online over 10 weeks, with total of 100 hours work for participants. The course was first launched in September 2011, all in all 65 teachers from Russian, Belorussian and Ukrainian schools and colleges completed it so the presentation reports on difficulties encountered in running this course and on strategies to overcome these challenges. It also provides additional quantitative and qualitative results based on the participants' reflections and feedback. 

Keywords: ICT Competence, Professional Development Courses, ICT integration into Language Classroom, Learning Management System.

1 INTRODUCTION
ICT integration into teaching and training context is one of the pivotal trends of modernization of Higher Education System in Russian Federation. Our government has become increasingly aware of the need to provide ICT training for teachers to meet the challenges and opportunities which fast developing new computer technologies offer. Nowadays language teachers need to be not only computer literate but to have professional confidence to use ICT and web resources adequately and methodologically correctly. 

Without any doubts, ICT open new perspectives for Foreign Language (FL) teachers because they expand the classroom context, setting up international partnerships and virtual language communities, provides access to authentic, up-to-date materials in different modes - texts, multimedia, streaming TV, podcasts  and more exposure to native speakers through online systems, etc. But what is important is that we have to pay more attention to how technologies are embedded into teaching process to make it truly effective. According to  Anthony Fitzpatrick , "the vast potential of ICT should not blind us to the fact that quality, not quantity is required here, as in other areas of education"(1(.
If the result of ICT integration is difficulties and increased complexity, relationship and management problems, frustrations, etc., there is the risk of ruining the process of incorporating ICT into education due to the failure of teacher training. Unfortunately, in our country integration of ICT into language classroom doesn't bring positive results very often, making the teaching process more complicated and overloaded. This fact in its turn leads to frustration on the part of both teachers and learners. An adequate education policy is needed to lay the foundations to end this negativity. Without a doubt, a good teacher-training policy, accompanied by effective reforms in this area, will contribute to the solution. In other words, there is a very simple "recipe" how to avoid these mistakes - successful integration of ICT into teaching process is possible if there are some prerequisites for it. The prerequisites for successful integration of ICT into teaching process are:

· school/college necessary infrastructure (computer labs, the Internet access, computer security);

· financial support;

· interactive virtual learning environment (VLE) of a college or a school;

· motivation of teachers and learners;

· methodological theory of ICT integration into FLT;

· adequate level of ICT competence of teachers and learners.

Regarding the overall issue of technology diffusion in Russian Federation, the past decade has witnessed an unprecedented growth of a computer and Internet user community. The Internet World Stat  indicates that Internet Users in Russia by August 31, 2012 reached 80 million. Though only 43% of the overall population, it was a sharp increase of 34% over the previous year. The government policies help to foster the construction of the ICT infrastructure in various dimensions of education sectors. Educational statistical data indicate a rapid growth of computers and networks in Russian higher educational institutions and secondary schools. There are 54 000 schools in Russia, 50000 (almost 90%) schools  have the Internet access and computer labs. In the language classroom, the diffusion and penetration rate of computer use has been increasing over the years. According to the requirements of the Ministry of Education and Science the student to computer ratio  has to be 80: 1; in many schools of Russia this ratio is 100:1 whereas in metropolitan areas such as Moscow, Saint Petersburg, Novosibirsk, etc. this ratio is very low 19:1(2(.
2 The National Curriculum of Higher Education in Russia and ICT Competence of Foreign language teachers
The new National Curriculum of Higher Education which was introduced in 2011 contains several references to the use of ICT. First, ICT is seen now as an integral part of the curriculum and teaching material not just as peripheral resources. Second, ICT competence of students is a kind of integrative competence that is included into both practical, professional and systematic competencies. The new National Curriculum is more concerned about the way in which students learn about how to use ICT and not how teachers use ICT in the classroom. Third, the peculiarity of ICT competence of FL teachers according to the new National Curriculum of  Russian Federation consists in the fact that it is seen as their professional competence,  which on the one hand enables them to solve multiple didactic problems, on the other hand, helps  develop ICT skills of their students who have to employ ICT in their professional spheres. Forth, according to the new National Curriculum around 55% of all classes are to be conducted  in an interactive mode - webinars, slide presentations, round table discussions, case studies, etc. whereas traditional for Russian Universities lectures are to constitute no more than 35% of all the classes. It means that the New National Curriculum offers a broader view of ICTs in education and language learning, a view that focuses not only on how such technologies can be applied, but also on how they change our conception of knowledge, teaching and learning. So The National Curriculum has undoubtedly had a significant impact on the motivation of teachers to integrate ICT into language classroom. 
There is a lot of research work done in Russia on foreign language teaching and second language acquisition in relation to ICT. 5 years ago the Federal Scientific Research ICT Institute Informika  was set up, its goal is to work out sound policy in the sphere of ICT integration  into educational process. The Federal Center of Educational Resources, directly managed by the Ministry of Education and Science, aimed at institutes and schools in Russia using the up-to-date networking technology and at every university being connected by the year 2011(3( : 
Тable 1. The main stages of development of national educational networking system (State Scientific Research ICT Institute Informika).
	Periods
	Results



	2011-2009
	Creation of virtual learning environments (VLE) in all the schools/universities; The National Educational Networking System including the Federal Center of Educational Web Resources


	2009-2008
	Appearance of the Internet-supported courses in schools/universities, first VLE in some schools/universities



	2008-2007
	Formation of the Federal Center of Educational Web Resources: introduction of standards of Educational Web Resources , educational search engines


	2007-2006
	Introduction of Educational Web Resources



Echoing the findings of many groups of experts, ministry officials and policy-makers perceived an acute need for teacher training. They felt that, as long as teachers lack confidence in their ability to master the new technologies, ICT will not find widespread use in the language classroom. 

The National qualifications framework of ICT competence of FL Teachers, a standardized system of assessing teachers’ competence and for increasing teachers' expertise in the use of ICT in teaching their subject to the level expected of the New Educational Curriculum of Higher Education are being just worked out now. All stressed the vital role of the teacher, pointing out that regular training for teachers in the use of ICT is needed, that it would be desirable to create a qualitative certification system for the use of ICT in FL teaching. If language teachers are to retain their credibility, they must engage themselves in an intensive program of professional development in the area of ICT. But at the same time according to Prof. Tapio Varis, UNESCO Chair in Global e-Learning, the new learning paradigm can be expressed as the 70-20-10 formula of learning: 70% of the capability is built through on-the-job development and real life experiences; 20% is built through coaching, assessments and increased self-awareness; 10% is acquired through structured learning deliveries such as instructor-led-trainings and eLearning (4(. 
3 overview of  standards and structure of ICT competence of language teachers
As far as results of research of foreign educators in this sphere are concerned it is necessary give a very comprehensive overview of the theoretical principles and methodology as well as the content required for professional development courses for teachers in ICT. So to work out a syllabus of the course we've analyzed the results of a research review of standards and structure of ICT competence of language teachers designed by both Russian and foreign recognized bodies and specialists as well as  the ways of estimation of ICT competence. 

We have taken into account while elaborating our professional development course the European e-Competence Framework (e-CF) structure, the system of standards of the International Society for Technology in Education  (ISTE), the national ICT framework for FLT worked out in Australia, the USA and Great Britain, syllabi of Professional Development courses designed by TESOL,  The Consultants-E "CertICT: Certificate in Teaching Languages with Technology", ICT4LT Questionnaire and Can do List (http://www.ict4lt.org/en/ICT_Can_Do_Lists.doc).

European e-Competence Framework (e-CF) structure was introduced by the European Commission on “e-Skills for the 21st Century: Fostering Competitiveness, Growth and Jobs” of September 2007 and the Competitiveness Council Conclusions of November  2007, then it was updated in 2010 (The European e-Competence Framework 2.0) (5(. The European e-Competence Framework is structured from four dimensions. These dimensions reflect different levels of business and human resource planning requirements in addition to job/work proficiency guidelines. ICT competence in Education is seen as proficiency level competence - D.3. Education and Training Provision, it includes the knowledge about appropriate pedagogical approaches and education delivery methods, the competitive market for educational offering, training needs analysis methodologies and the following skills: organize training and education schedules, to identify and maximize use of resources required to deliver a cost effective schedule, to promote and market education and training provision, to analyze feedback data and use it to drive continuous improvement of education and training delivery, to design curricula and training programs to meet client ICT education needs.

According to the International Society for Technology in Education the national ICT competence standards (NICS) for teachers include 4 domains: technological, social and ethical, pedagogical and professional. The structure of standards is based on a broad comparative research on current industry practices in other countries, and was developed in consultation with various government and private agencies, institutions, and stakeholders. The main advantage of the course is that social-ethical questions connected with computer safety, plagiarism, Software Licenses, the basic concepts of Intellectual Property Rights, privacy and cyber etiquette, hardware and software for physically disadvantaged students, etc. are discussed there.
The Department of education of Western Australia on the basis of a detailed survey of ICT knowledge and skill levels among school teachers came to the conclusion that it is possible to single out 3 levels of ICT competence - low, medium and high. They provided the ICT competence Item Map which is divided into the three stages showing the skills that correspond to each of the stages. The most influential  factors that impact on teacher ICT competence according to this survey are sex, age, experience, the ICT capacity of the school, teachers'  attitudes and motivation, attendance at training on how to integrate ICT(7(. 

Training materials for teachers are available on ICT4LT web site (www.ict4lt.org).  ICT skills or "can do things" were formulated by Prof. Graham Davies, this list enables teachers to identify their strengths and weaknesses undergoing training in ICT and to assess the development of their own ICT skills. The list includes selected generic applications and software applications specific to teaching and learning foreign languages. Under the heading for each application there is a range of essential tasks that the teacher should be able to carry out in order to feel comfortable working with the software – a so-called “can do” list. The applications and the tasks have been selected according to their usefulness for teaching foreign languages. Prof. G. Davies offers 3 levels of knowledge scale: basic, intermediate and advanced (8(.

TESOL http://www.tesol.org in 2011 году launched  "Principles and Practices of Online Teaching" certificate program is designed for the experienced and the inexperienced online English language teacher and course designer. It consists of certificate foundation and completion courses, and ten courses in general and content-specific topics such as  teaching reading, writing, vocabulary and grammar online, e-commerce for teacher and administrators, multiliteracies for collaborative learning environments, designing of interactive activities for the web, etc. 

"CertICT: Certificate in Teaching Languages with Technology" TheСonsultants-e Project (http://www.theconsultants-e.com/) 120-hour online course is fully validated by the Departament d'Educació of the Generalitat de Catalunya (Spain) and Trinity College (UK). It includes 3 Modules: Computer Skills: Email, file formats, word processing, working with images, audio & video, computer security, online safety issues; Module 02 ICT  Tools in the Classroom ICT: usage and tools, Internet search techniques, evaluating websites, social bookmarking, planning and implementing Internet-based classes, WebQuests, voice, video & text chat, podcasting, blogs, RSS, wikis, online reference tools. Web 2.0, VLEs, blended learning, m-learning, electronic portfolios; Module 03 Course Project.

In Russian Federation there are a lot of centers and colleges which run different courses designed specifically for foreign language teachers, for tutor of distance education, etc: Irkutsk State Pedagogical University, Tomsk State University, Moscow State Institute of Electronics and Mathematics, IITE UNESCO, International Educational Standard Center (http://www.ibstpi.org), Moscow Center of Distance Education EIDOS, etc. Almost all of them offer ICT Professional Development courses of two levels - basic and professional ones. 
4 Methodology of the course syllabus
It is obvious that any ICT professional development course has to:

· be based on international and national  framework and standards of ICT competence structure and the new National Curriculum of Higher Education introduced recently;

· be in the hands of subject specialists rather than ICT specialists otherwise the training would be too generic, too technical, and would not take into account FLT specializations;

· be practically oriented;

· help teachers create their own social networking system or virtual teaching environment (LMS, blogs, podcasts, bookmarking services, etc.);

· provide professional interaction and support to teachers who have taken this course, to help them continually improve the skills acquired, and learn new ones, as life-long learning.

On the basis of what has been said above before embarking on designing and delivering any training ICT course it is necessary to single out two levels of ICT Competence in FLT: Basic ICT Competence (level A) and Professional ICT Competence (Level B). On both levels there are several directions of training:  teacher (subject-oriented), distance education specialists, school/college manager, multimedia library specialist. On level B there are two steps: Professional ICT Competence without virtual learning environment of a school/university and Professional ICT Competence supported by virtual learning environment of a school/university. Level B presupposes advanced professional ICT competence which gives teachers an opportunity to design a virtual learning environment:

Table 2. Framework of ICT Competence of FL Teachers
	Basic ICT competence 

 
	A. 

User's knowledge and skills


	Directions of training



	
	
	Teacher
	Tutor of Distance Education

Courses
	School/college manager

	Professional ICT competence 
	B. Professional knowledge and skills without VLE


	Teacher
	Tutor of Distance Education

Courses
	Media library

specialist
	School/college manager

	
	B. Professional knowledge and skills with VLE
	Design of teaching process


	Design of distance education process
	Design of multimedia libraries
	Pedagogical design 


The course ICT Integration into Language Classroom http://ikt.ffl.msu.ru which is taught at Lomonosov Moscow State University consists of:

· ten term-time weeks of one-to-one distance learning on Moodle with an online tutor;

· web-based materials containing extensive subject-specific reading, PPpresentations, video lectures, questions or tests on theoretical material, tasks to put theory into practice, feedback on which is provided by online tutor;

· weekly forum discussions - participation is compulsory;

· final course project.

The course which is fully run online in Moodle is structured around weekly deadlines, trainees are in constant contact with the course colleagues and tutors. The course is tutor-supported: groups of 20 participants have two tutors and a forum moderator. Maximum group size is 20, so our trainees are assured of constant tutor support. The course is taught in Russian, because we are aimed at FL teachers of any European languages  from the former USSR republics - Belorussia, Kazahstan, Ukraine, etc.

It is a well-known fact that one of the most important aspects that has evolved in the study of the use of ICT in foreign language learning and teaching is that, as a subject area, it differs greatly from most other subject areas: it is both skill-based and knowledge-based. In this respect it has more in common with a subject like Music. So it is necessary to separate operational knowledge of media from reflective and critical knowledge. "Youth tend to have the first and lack the second. Thus, their spontaneous operation of media is not a conscious adoption that commands reflection and autonomy from the subject. Teachers, on the other hand, can provide the references that are necessary for reflection and, in a joint task with their students, use them to achieve a true learning process that results in adoption by the students." (4(  So the syllabus of the course was based on the idea that its content has to include certain operational and reflective knowledge and skills. This level of ICT competence presupposes knowledge about:

· methods used while integrating ICT into FLT;

· psychological approaches to ICT integration into FLT;

· didactic principles of integration of online resources into FLT;

· requirements to create educational online resources;

· critical evaluation of educational online resources;

· search for Internet-based resources;

· standards and formats of educational online resources;
· didactic potentials of Web 2.0 services (blog, microblog, podcast, wiki, Google applications, etc);

· dynamic syllabus: types, structure, methodological principles of creation;

· methodological principles of creation and integration of web-projects and e-portfolios;

· assessment of various online activities and tasks;

· didactic potentials of LMS Joomla! и т.д.

Skills in:

· use  of search engines, directories, crawlers and agents to locate web resources suitable to their subject area;

· use of various synchronous and asynchronous communication tools (email, chat, forum, blogs);

· creation of vocabulary, grammar tests using HotPotatoes, Quia;

· creation tasks using templates, such as Hotlist,
 Multimedia Scrapbook, Treasure Hunt, 
WebQuest;

· setting up a blog or a site on CMS Joomla! for teaching purposes, incorporation some web 2.0 services into a site or a blog;

· creation of web syllabus of the course using various platforms and tools (GoogleSite, blogs, wiki, Joomla!, etc);

· integration into teaching process web-projects and e-portfolio technologies;

· use of Web 2.0 services (blogs, podcasts, social bookmarking services, wikis, etc) for development writing, reading, listening and speaking skills;

· integration of online video into English language lessons;

· use of various multimedia materials and Web 2.0 services to create multimedia, interactive lectures and presentations;

· interaction with the help of blogs and wikis or live through Skype or other synchronous tools;

· use of communication tools ( e-mail, twitter, teleconference, Skype, forum, blogs, etc) for    development of professional competence;

· use of communicative services for setting up webinars;

· creation of a podcast,  video file (YouTube) for teaching purposes;

· employment of microblog, forum, etc. for discussions and creation of  effective learning communities online;

· management of virtual discussions and  be good at online group development for learning;

· building effective online communities and support learners (e-moderation);

· doing scientific research using new Web 2.0 services (social bookmarking services, SlideShare, Mindmaps, etc).  
In other words, language teachers working in virtual environment need  to be able not only to use standard software  and web tools confidently but also to make wise and critical choices concerning the use of social services and platforms  and of online information found. They have to see the technologies as another environment for learning rather than as tools.

Before taking the course we ask teachers to undertake a short pre-training questionnaire which assesses only the knowledge and skills which are directly relevant to the proposed training. Participants need to complete a minimum of 75% of the course work for ten Modules to an acceptable standard within the time frame of the course in order for participants to be awarded the Professional Development Certificate of  Lomonosov Moscow State University. 
5 Observations on  participants' reflections and feedback
The course was first launched in September 2011, all in all 145 teachers from Russian, Belorussian and Ukrainian schools and colleges completed it, so now we can report on difficulties encountered in running this course and on strategies to overcome these challenges. We can also provide some results based on the participants' reflections and feedback.

Teachers who completed the course have reported on the following positive outcomes:

· the course enables them to identify their strengths and weaknesses in ICT and to assess the development of their own ICT skills;

· they not only try out new ideas and tools but also learn how to apply them to practice;

· despite perceiving ICT as an extra burden on their workload, some teachers commented that they saved time preparing lessons by using social services and other tools and it also helped them enhance traditional face-to face education;

·  teachers became acquainted not only with a great number of ICT applications for potential use in FLT, but also with the contexts in which ICT has an impact on effective teaching and learning;

· those teachers with a low level of ICT skills were surprised to realize how quickly they could use their skills effectively;

· students appreciated the effort made by the teacher to extend the classroom experience and enjoyed working on web-project, taking part in blog-discussions, etc.;

· teachers were able to build up better relationship with both individual pupils  and a group after they introduced some tasks on-line, set up their own blog or site, etc. 

· collaboration among students was also facilitated due to introduction by teachers new means of communication;

· at the end of the course many teachers expressed  a desire to take further what they have learnt;

· the potential for international communication was remarked upon by many teachers -international Epals web-project;

· some teachers have reported significant improvement in their relationship with the school/college ICT technicians.

Difficulties include the following:

· teachers usually have various levels of ICT competence through formal training and experience in the workplace, off-the-job training, personal development and experience outside work; although the level of basic skills required before taking the course was clearly stated; 

· many complain that it's difficult to cope with time pressures especially at the beginning of the course - all tasks of the module have to be completed  by Tuesday, so a number of strategies were investigated to ease time pressures as much as possible; 

· teachers don't have enough time to contribute to a forum for trainees, in addition to the e-mail, blog and webinars contact they were having with their tutors; 

· teacher lack skills to take part in group online discussions: they answer the question put by the moderator but don't exchange opinions, share ideas, argue about somebody's point of view, etc.

6 Conclusions
As many FL teachers today have to move all or part of their instruction to online venues  due both to newly introduced national requirements and standards and the challenges and opportunities which fast developing new computer technologies offer, preparation, development and implementation of professional development  courses have  acquired  an utmost importance.

To design a course that that best supports the needs of FL teachers it is necessary to take into account the theoretical principles and methodology, the national qualifications framework of ICT competence of FL teachers, a standardized system of assessing teachers’ competence and for increasing teachers' expertise in the use of ICT in teaching as well as the content required for professional development courses for FL teachers in ICT.
An observation survey showed that the participants were satisfied with the course content, the feedback they received on their assignments, but they were much less satisfied with the time allotted for assignment completion. Several suggestions were provided for ways to improve the course, focusing on how administrative changes as well as increased attention to communication can better meet trainees' needs in such a course.

There are still many questions that remain unanswered, leaving many areas for further investigation. For example, what web tools can enable greater collaboration, how to foster effective online synchronous (webinars) and asynchronous (forum, blog) collaborative interactions among distance learners, what assistance can be provided to support instructor efforts to include collaborative interactions in the course, what pedagogical strategies can be implemented to enhance collaborative learning outcomes in online discussions, etc. 
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